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The article discusses the importance of training hearing teachers who work in the education of the
deaf, in regular education based on a bilingual perspective, that is, the teaching of Libras as L1
and Portuguese as L2 to Deaf people in the early years of the elementary School. The question
that guided the work was
teachers in the teaching and learning of deaf students? " Its methodology was a bibliographic
survey, of an exploratory nature. It is concluded that the training of teachers for deaf students can
contribute to the social development, exercise of citizenship and implementation of education as
right in all, but also need be articulated with the reality location.

"

What is the importance of training in sign language for hearing
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INTRODUCTION

The Decree n.° 5.626/2005, which regulated the Libras law, the deaf
started to have the right to knowledge through this language;
Portuguese is used in written form, as a second language, and the
education of these individuals became bilingual. Teachers, in their
training, receive preparation, which is often given briefly, on the most
appropriate way to teach deaf students in a regular classroom.
However, although insufficient, it is necessary, since most of these
professionals do not have any training in Libras. There is no
specification about how the bilingual teacher should be, however, in
relation to the deaf student, it is specified that they use Libras as their
first language. The operational goals (item 7) of the MEC/SECADI
Report, which are composed of 21 suggestions to guide the
implementation of bilingual education, intend to implement bilingual
education. They suggest the training of teachers with bilingual
training and practices for the education of the deaf,
translators/interpreters of Libras for a better and more adequate work
for the deaf. The teacher's knowledge of Libras does not necessarily
mean that he will teach classes using both languages in the
educational space, Portuguese and Libras, but that this fluency in the

language would enable the pedagogical relationship with his deaf
student and, in a way, would be of value. in your training. At the
beginning of the school life of a deaf student, his mother tongue
should be prioritized, that is, Sign Language, such as L1 and
Portuguese in the written modality, such as L2. In view of this,
pedagogy courses and degrees have been transformed, trying to
prepare, in the best possible way, future teachers. It is in this initial
training that the concepts of inclusion, education, school, teaching,
learning, student and teacher, among others, effectively define the
implementation of the school model, more or less inclusive,
depending on the ways in which these concepts are effectively
understood. (GIROTO; CYCILINO; POKER, 2018).

Theoretical Framework: The Libras Teacher is anyone with
pedagogical training both at high school and in course in the Normal
modality and at a higher level, trained in Pedagogy, provided that
bilingual training has been made possible; and in the Letters course:
Libras or Letters: Libras/Lingua Portuguesa (FARIA, 2011). One of
the concerns regarding teachers who work with deaf students is their
training, not only in the learning of Libras - theory and practice
relevant to the discipline in undergraduate degrees -, but in the
acquisition of Libras as a language. Teachers during their graduations
need to acquire specific knowledge of this linguistic minority such as
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culture, identity and differences, as this knowledge will not only be
useful in pedagogical practice with the deaf student, but will also be
useful for everyone involved in this pedagogical process of a school.
regular, showing possible and important changes in the didactic-
pedagogical posture of those who will work with deaf students.
Taking into account that Law n.° 10.436/2002 instituted the bilingual
format of deaf students through Libras and Portuguese in the written
modality, these questions appear related to how the teacher is
qualified to use the languages involved in the act. assessment, which
is a natural school process (SANTOS, S., 2015). Regarding teacher
training in a bilingual Pedagogy course, Giroto, Pinho and Martins
(2016) emphasize that it is necessary to be cautious about the
mistakes that can occur when valuing Libras too much at the expense
of valuing the contents relevant to a Pedagogy course.

Thus, it is not enough to guarantee the use of Libras as a language of
instruction, but also the theoretical-methodological training necessary
for the exercise of the role of early childhood education teacher and
literacy teacher who works in the early years of elementary school I.
Cicilino (2017), in a study carried out on a bilingual Pedagogy course,
considered a national reference, observed an interesting aspect: the
ways in which such a course was named. In the documents analyzed
about the course, he identified the expressions “Course of Pedagogy”,
“Course of Bilingual Pedagogy” and “Course of Bilingual Pedagogy”.
He called attention to the implications in the meanings attributed to
the expression bilingual, because “[...] the lack of the term 'bilingual'
may justify, for example, the unpreparedness of both teachers and the
institution to work in the bilingual perspective of fact” (CICILINO,
2017, p. 47). In these new guidelines, the Pedagogy course is intended
for initial training for the practice of teaching in “Child Education and
in the early years of Elementary School, in High School courses in the
Normal Modality and in Professional Education courses in the area of
services and support school in which pedagogical knowledge is
foreseen” (OLIVEIRA, 2013, p. 202), according to article 2 and
reiterated in article 4 of MEC/CNE Resolution No. 1, of 2006.
Resolution No. 2, of December 20, 2019 (BNC-Training), defines the
national curriculum guidelines for the initial training of teachers for
basic education, establishing the common national basis for the initial
training of teachers in basic education. Among the definitions of this
Resolution are the essential learning, provided for in the BNCC-Basic
Education, to be guaranteed to students to reach their full
development, under the terms of article 205 of the Federal
Constitution and reiterated by article 2 of the LDB, in which they
require the establishment of the relevant professional competences of
teachers.

Article 2 of the aforementioned Resolution emphasizes that teacher
training presupposes the development, by the licentiate, of the general
skills provided for in the BNCC-Basic Education, as well as the
essential learning to be guaranteed to students in terms of intellectual,
physical, cultural, social and emotional aspects of their training, with
the perspective of the full development of people, aiming at Integral
Education (BRASIL, 2019). According to article 5, the inclusion, in
teacher training, of the knowledge produced by the sciences for
Education contributes to the understanding of the teaching-learning
processes, and it is necessary to adopt strategies and pedagogical
resources, based on them, that favor the knowledge development and
eliminate barriers to access to knowledge (BRASIL, 2019). In order
to assist deaf students, the teacher must be specially prepared, as
highlighted in the Unesco Declaration of Salamanca (1994), when it
mentions that the teacher has an essential role in the education of
students and that he/she needs to have appropriate training, as this
form will have autonomy to make the necessary adaptations that the
curriculum requires, according to the special needs of each student
(DECLARACAO DE SALAMANCA, 1994). Since sign language is
a natural language, acquired spontaneously by the deaf in contact with
other deaf people who also use the same language, and, since oral
language is systematically acquired, the deaf have the right to be
taught in sign language.

Therefore, the bilingual proposal intends to guarantee this right.
Fernandes E. (2010, p. 33) understands that “The bilingual teacher

needs to adapt the school curriculum in a visuospatial perspective,
guaranteeing access to school contents by all and using sign language,
as it is the communication tool for the deaf student. ”. Thus, it is
observed that the bilingual school needs to have curricular
arrangements that welcome this effective bilingualism, through a
conscious and responsible work with the present linguistic
intersection. This implies that the teacher must be prepared to use
complex discursive practices for different purposes and understand
the social practice of this type of education based on interaction and
involvement, collaboration and teamwork. Macedo (2010), in a study
carried out, observed that the training of bilingual teachers is reduced
to the presentation of Libras to trainees and a discussion that turns to
“[...] its importance for the development and acquisition of language
by deaf students included in regular education rooms” (MACEDO,
2010, p. 110). Little content is worked on the pedagogical aspect. And
although we are witnessing the creation of programs and policies that
tend to guarantee the right to inequality in Brazilian education
systems, what is observed today, in practice, is only the guarantee of
students' access to the system, but not their permanence, in the to the
extent that the teacher continues to be trained to act from a different
perspective of education and conception of students (DECKER,
2006). Therefore, it is observed that the teacher must be qualified to
know that sign language is a visuospatial language , produced by the
hands and seen with the eyes, being able to articulate the signs with
one or both hands (QUADROS, 2006b).

It is not enough today to have linguistic competence just to teach a
foreign language or a second language. The teacher must be prepared
to, in addition to teaching “the” language and “in” the language, be a
researcher of his/her pedagogical practice. Ideally, this teacher should
be able to also investigate the social and psychological issues that
involve their practice (MOURA; CAMPOS; VERGAMINI, 2011).
Fernandes E. (2010) considers that the bilingual teacher must adapt
the school curriculum in a visuospatial perspective, guaranteeing
access to school contents by all, in addition to using sign language, as
it is the deaf student's communication tool. It must be considered that
the proposal for teacher training in a Bilingual Pedagogy course,
which is different from the Licentiate Pedagogy course, is aimed at
teaching deaf students. The graduate of this course must become able
to perform the functions of a bilingual pedagogue and, at the same
time, must ensure, in addition to mastering Libras, the appropriation
of other knowledge inherent to teacher training. After all, such a
professional will be able to exercise his role as a teacher of deaf
students and, also, listeners, both in early childhood education and
elementary school I, and can still exercise management. In this
context, in addition to Libras, it would be necessary to know the
different theoretical-methodological approaches, strategies and
pedagogical resources, as well as pedagogically evaluating students.

But would it be possible to materialize, in fact, a course that works
with all the pedagogical contents planned for the future educator to
teach all the diversity of students and, also, consider the linguistic
specificity of the deaf? Or should it constitute a more specific
proposal incorporating knowledge that encompasses the deaf culture,
understanding that it is a course that serves deaf students, which
would include, both in terms of content and structure, considering the
issue of deafness and the performance only deaf teachers? In
summary: is a pedagogy course capable of training the teacher (in a
generic way) and, at the same time, the bilingual teacher? The authors
Giroto , Cicilino and Poker (2018) question. This is where an aspect
that needs to be questioned is concentrated: when the inclusive
educational proposal guarantees an education based on a bilingual
perspective to the deaf, does it only refer to the fact that the class
teacher is fluent in Libras? In the same direction, is the training of the
teacher who will work with the deaf student, that is, the courses that
qualify future teachers of the deaf, by using and/or teaching Libras to
their undergraduates, are they guaranteeing them a training in a
bilingual perspective?. The situation is quite complex. Perhaps an
ideal condition would be a bilingual Pedagogy course offered by deaf
teachers, however, this is still not a possible reality, due, among other
factors, to the lack of qualified deaf professionals in the job market.
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METHODOLOGY

This work is a literature review, highlighting the importance of
teacher training in sign language.

DISCUSSION

The teacher with knowledge of sign language has a fundamental role
in the early school years, as the insertion of children deaf at regular
school has been taking shape in the scenery education and
challenging schools and their _ teachers to get adapt to the new
reality, because being and learning at school is everyone's right the
school he must think in insert the culture deaf in your environment
without _ that, the students deaf will hardly have access to full
education and can drop out of school. It is known that teaching
Portuguese as a L2 is a challenge at schooling of students deaf people,
which can be minimized if the teacher has knowledge of Sign
Language.

CONCLUSION

The role of the school is not only to add Libras as a second language
in the activities, it is a matter of developing pedagogical and linguistic
practices that are also different in the cultural and social context. Sign
language at school goes beyond the importance for the deaf, its use by
teachers promotes communication, inclusion and reception. Projects
aimed at training teachers need to be constant, in a dynamic and
active system, so that they qualify and provide significant learning
opportunities for included students, based on bilingual education.
Meeting the profile of students in a society undergoing intense
transformation requires that educational institutions recognize the
distance between what is traditionally proposed as a pedagogical
concept and its real capacity to guide a pedagogical practice
compatible with the historical moment and attentive to the
uncertainties regarding the future. In this sense, it is argued in this
study that, for the teacher's work to be of quality, it is necessary that
he has special preparation, learning sign language and carrying out
activities that provoke interest in students, with visual stimulation.

REFERENCES

BRASIL. Decreto n.° 5.626, de 22 de dezembro de 2005.
Regulamenta a Lei n.°10.436, de 24 de abril de 2002, que dispde
sobre a Lingua Brasileira de Sinais - Libras, e o art. 18 da Lei n.°
10.098, de 19 de dezembro de 2000. Brasilia, DF: Presidéncia da
Republica, 2005.
Disponivelem:http://www.planalto.gov.br/ccivil 03/ Ato2004200
6/2005/Decreto/D5626.htm. Access: July 24, 2022.

BRASIL. Lei n.° 10.436, de 24 de abril de 2002. Dispde sobre a
Lingua Brasileira de Sinais - Libras e da outras providéncias.
Brasilia, DF: Presidéncia da Republica, 2002. Disponivel em:
http://www.planalto.gov.br/ccivil_03/LEIS/2002/L10436.htm.
Access: July 24™ 2022.

BRASIL. Ministério da Educagdo. Secretaria de Educacdo
Continuada, Alfabetiza¢do, Diversidade e Inclusdo — SECADI.
Relatoério sobre a Politica Linguistica de Educag@o Bilingue —
Lingua Brasileira de Sinais e Lingua Portuguesa. Relatério do
Grupo de Trabalho, designado pelas Portarias n® 1.060/2013 e n°
91/2013 [...]. Brasilia, DF: MEC/SECADI, 2014. Disponivel em:
http://pne.mec.gov.br/. Access: July 21%, 2022.

BRASIL. Resolugdo CNE/CP n.° 2, de 20 de dezembro de 2019.
Define as Diretrizes Curriculares Nacionais para a Formagdo
Inicial de Professores para a Educagdo Basica e institui a Base
Nacional Comum para a Formagdo Inicial de Professores da
Educagdo Basica (BNC-Formagao). Brasilia, DF: MEC/CNE/CP,
2019.

BRASIL. [Constituicdo (1988)]. Constituicdo da Republica
Federativa do Brasil de 1988. Brasilia, DF: Presidéncia da
Republica, [2020]. Disponivel em:http://www.planalto.gov.br
/ecivil_03/constituicao/constituicao.htm. Access: July 20", 2022.

BRASIL. Ministério da Educagao. Base Nacional Comum Curricular.
Brasilia, 2019.

BRASIL. Lei de Diretrizes e Bases
LDBEN. 9394/1996. BRASIL.

CICILINO, J. E. M. Politicas de formagdo de professores na
perspectiva bilingue: o caso do INES. 2017. 106 p. Dissertagao
(Mestrado em Educacdo Escolar) — Faculdade de Ciéncias e
Letras, Universidade Estadual Paulista, Araraquara, 2017.

Conselho Nacional de Educagdo. Conselho Pleno. Resolucdo
CNE/CP N° 1, de 15 de maio de 2006 - Institui Diretrizes
Curriculares Nacionais para o Curso de Graduagio em Pedagogia,
licenciatura. Diario Oficial da Unido. Brasilia,
16.maio0.2006.Se¢do 1.p.11

DECLARACAO DE SALAMANCA: Sobre Principios, Politicas e
Préticas na Area das Necessidades Educativas Especiais, 1994.

DECKER, A. Incluséo: o curriculo na formacdo de professores. 2006.
Dissertagdo (Mestrado em Educacdo) — Universidade do Vale do
Rio dos Sinos, Sdo Leopoldo,2006.

FARIA, J. G. Formagdo, profissionalizacdo e valorizagdo do
professor surdo:reflexdes a partir do Decreto 5.626/2005. Revista
Brasileira de Educacdo Especial, Marilia, v. 7, n. 1, p.114-119,
2011.

FERNANDES, E. Surdez e bilinguismo. Porto Alegre: Mediagdo,
2010.

GIROTO, C. R. M.; PINHO, G. G.; MARTINS, S. E. S. O. A
disciplina de libras na pedagogia: em analise a formagdo do
formador. /n: POKER, R. B.; MARTINS, S. E. GIROTO, C. R.
M.; CASTRO, R. M. A formagdo de professores para a educagio
Inclusiva: alguns aspectos de um trabalho colaborativo entre
pesquisadores e professores da educacdo infantil. Rev. Educ.
Espec., Santa Maria, v. 24, n. 41, p.441-452,2016.

GIROTO, C. R. M.; CICILINO, J. E. M.; POKER R. B. Pedagogia
bilingue: dilemas edesafios na formagao de professores. Revista
on line de Politica e Gestdo Educacional, Araraquara, v. 22, n.
esp. 2, p. 778-793, 2018. E-ISSN:1519-9029. DOI: 10.22633/
rpge.unesp.v22.nesp2.dez.2018.

MACEDO, N. N. Formagao de professores para a educagdo inclusiva
nos cursos de pedagogia das universidades publicas paulistas.
2010. Dissertagdo (Mestrado em Educagdo Especial) —
Universidade Federal de Sdo Carlos, Sdo Carlos, 2010.

MOURA, M. C. de.; CAMPOS, S. R.; VERGAMINI, S. A. Educagdo
para surdos: praticas e perspectivas II. Sdo Paulo: Santos Editora,
2011.

OLIVEIRA, M. O. A formagao inicial ¢ as condigdes de alunos
concluintes do curso de pedagogia para o ingresso na formagao
docente. 2013. 192 f.Dissertagdo (Mestrado em Educacdo) —
Universidade Catolica de Sao Paulo, SdoPaulo, 2013.

QUADROS, R. M. Politicas linguisticas e educagdo de surdos em
Santa Catarina: espaco de negociagdes. Caderno CEDES, Sio
Paulo, v. 1, n. 1; Campinas, v. 26, n.69, p. 141-161, maio/ago.
2006b.

SANTOS, C. B. Adaptagdo curricular para alunos com perda
auditiva: um estudo de caso na disciplina de lingua portuguesa.
Boas praticas na perspectiva da educagdo especial inclusiva.
CAPE — Nucleo de Apoio Pedagogico Especializado, v. 1, p. 1-9,
2015. Disponivel em http://cape.edunet.sp.gov.br/cape arquivos/
BoasPraticass/ADAPTACAOCURRICULA
RALUNOSPERDAAUD.pdf. Access: July 22™, 2022.

S. 0.; GIROTO, C. R. M. (org.). Educagdo inclusiva: em foco a
formacdo de professores. Sao Paulo: Cultura Académica; Marilia:
Oficina Universitaria, 2016. p.153-171.

da Educagdo Nacional,

sk skosk sk kook



