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ARTICLE INFO  ABSTRACT 
 
 

Bullying is defined as a set of intentional aggressions practiced in an unequal power relationship, 
bringing numerous psychological, physical, social, and learning consequences for the individual. 
In addition, it affects 43% of children and youth in Brazil, according to the UN. In view of this 
wide scope, it must be combated in order to provide a better quality of life for students. The aim 
of the project is to collect data on the number of aggressors and victims, the most frequent 
locations, the most affected gender, the most common age, the most frequent type of bullying, as 
well as its effect on the lives of young people. The project's methodology is based on dynamics 
for the establishment of bonds and questionnaires for the collection of data on the students' 
experience in relation to bullying. The results obtained showed that more than half revealed that 
they had already suffered bullying, indicating that there is the presence of this bully in this age 
group. Furthermore, they suggested that the stimulus of empathy in children reflected positively 
on their lives and on society as a whole. Therefore, the need to encourage respect since childhood 
is concluded, in order to minimize these practices and their consequences. 
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INTRODUCTION 
 
Bullying is defined as a set of intentional, repetitive, and 
practiced aggressions in an unequal power relationship 
between victims and aggressors [1]. The term is classified into 
subtypes as physical; verbal; moral, social or psychological; 
material; and cyberbullying. It can be manifested in three 
ways, direct, indirect, or cyberbullying [2]. According to 
UNICEF, half of the adolescents worldwide are victims of 
violence in the school environment. Given its importance, it is 
essential to understand how students and teachers face and 
understand the phenomenon of bullying to develop and judge 
prevention strategies appropriate to the reality of the 
community. Among the risk factors for the manifestation of 
bullying, there are the psychological and social spheres, which 
are based on school hierarchies and the absence or presence of 
an authoritarian personality, as well as responsibility [3].  

 
 
One can cite feelings of helplessness, apathy, prejudice, and 
formation of groups whose interest is to affect, in some way, 
the self-esteem of the colleague. Also, there is an absence of 
solidary values, anxiety, revolt, self-guilt, individualism, and 
competitive ethics [4]. Also, it contributes to victimization, 
feeling lonely, not having friends, having insomnia, missing 
classes, suffering physical violence in the family, and having a 
mother with low education [5]. According to the IBGE 
National School Health Survey, approximately 15% of ninth-
grade students have already left school, at least one day, in the 
30 days before the survey, because they feel insecure on the 
way between home and school [5]. The consequences can 
cause psychological symptoms, such as school failure, anxiety, 
insecurity, and low self-esteem [6]. Also, children who 
suffered bullying practices had nocturnal enuresis, difficulty 
sleeping, headache, abdominal pain, hyperventilation, 
anorexia, and bulimia [7]. Also, those children who bullied and 
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promoted bullying were also psychologically disturbed, which 
included depression in primary school [6]. Through this, it can 
be said that the prevention of bullying corroborates the Federal 
Constitution of 1988 whichensures education as a right of all, 
aiming at the full development of the human person, which is 
fundamental for the exercise of their citizenship. Law No. 
13,185 of November 6, 2015, instituted the Program to 
Combat Systematic Intimidation (Bullying) [8]. Among the 
objectives of the law is to prevent and combat the practice of 
systematic intimidation throughout society; training teachers 
and pedagogical teams to implement discussion, prevention, 
guidance, and problem-solving actions; psychological, social 
and legal assistance to victims and aggressors; avoiding, as 
much as possible, the punishment of aggressors, favoring 
alternative mechanisms and instruments that promote effective 
accountability and the change of hostile behavior [9]. Also, the 
Health at School Program (PSE), instituted by Presidential 
Decree No. 6,286 of December 5, 2007, results from the 
integrated work between the Ministry of Health and the 
Ministry of Education, to expand specific health actions to 
public school students, seeking the integration of health and 
education for health promotion, prevention and care [10,11]. 
This enables integration between medical students at the 
Centro Universitário de Votuporanga and students from CEM 
Professor Clary BrandaoBertoncini. 
 
Children's socialization consists of a process in which they 
learn and assume social norms and values through interaction 
with their surroundings. It is at that moment that they absorb, 
without question, the influences with which they come into 
contact [12]. Thus, it is essential to approach bullying and its 
effects at this time in life. The dynamics were intended to 
encourage empathy and harmony, being fundamental for 
preventing violence in the school environment, aiming at 
preventing acts of aggression by bullying, as this can cause 
risks to them, as they feel rejected and excluded from the 
environment. the school they live in. Through them, 
information was obtained on the number of aggressors and 
victims, the place where such aggression occurs most, male or 
female predominance, the age at which the actions were 
initiated and the types of aggressions, which may be physical, 
verbal, cyberbullying and writing, occurring directly or 
indirectly. 
 

MATERIALS AND METHODS 
 
Study design: The present study followed a retrospective 
longitudinal cohort model, following the STROBE 
(Strengthening the Reporting of Observational Studies in 
Epidemiology) rules [13]. The present study followed an 
Epidemiological / Observational model and was carried out by 
the Unifev students of the Medical course, from the 3rd period, 
through dynamics in five meetings that were held with 34 
students between 9 and 14 years of the 4th and 5th year of 
elementary school I from CEM school Prof. Clary 
BrandãoBertoncini in which cases of bullying were identified. 
In the first meeting, the link between students and students was 
established, and in the other meetings, quantitative and 
qualitative research was carried out to collect data on 
childhood bullying during the school period, as well as 
encouraging empathy and respect. A dynamic was established 
to establish the bond, called the Ball Game, in which during 
the activity the participants made a circle and threw the ball to 
another participant who, upon receiving it, spoke his name and 
a characteristic of himself aloud. The game was repeated until 

everyone had introduced themselves. After that, a 
questionnaire was applied to the students to identify the forms, 
the context, the place, the age range in which it occurs, with 
whom it occurs, and the effects caused by both the victim and 
the aggressor and testimony about the bullying. The living 
environment and its influence were also identified. Finally, the 
students discussed orally the subtypes of bullying and its 
effects [14,15]. PEACE dynamics were also carried out. 
Initially, the word PEACE was written on a sulfite sheet, in 
which the students wrote around them the feelings, synonyms, 
or characteristics that this word causes in them. Subsequently, 
there was a reflection on the data collected on the sheet. Then, 
the students wrote down non-PEACE situations, which were 
reflected along with the PEACE situation, to choose the five 
biggest causes, placing in order according to the negative 
effects that could cause damage. Soon after, the students 
pointed out the postures of overcoming and guiding each cause 
[16]. Inclusion dynamics were carried out, in which at the first-
moment bond paper was distributed on which they designed a 
sun with seven radios or more. They wrote their names in the 
center of the sun and each ray, something of themselves that 
they would like to share as a taste, personal characteristics, 
fears, feelings, and dreams of life. Then, they formed a circle 
for each one to read what he put in the rays of the sun. Finally, 
a collective interpretation was made of what was important, 
the discoveries, and the difficulties experienced. In the second 
moment, three people were chosen to leave the room. The 
other participants were instructed to provide an experience of 
exclusion with the three who left the room avoiding them at 
the moment of hugging or dancing. Upon returning to the 
room, a song was put on inviting everyone to dance in pairs or 
trios, excluding students who left the room. Finally, the 
students reflected with the students, who suffered and 
practiced exclusion, about the feeling at this moment, and the 
damage it can do to everyone's life [16]. 
 
A questionnaire was also applied to students and teachers, 
obtaining data on their view of bullying, in which more than 
one alternative could be checked. In addition to collecting 
opinions on attitudes taken by the school to prevent bullying, 
punishments by the aggressor, and suggestions for prevention 
[17,18]. Finally, there was the dynamics of the workshop on 
defects/stores of virtues. The students took surprise bags with 
cards of virtues, such as courage, generosity, honesty, self-
discipline, kindness, compassion, loyalty, patience, self-
confidence, tolerance, used at the end of the dynamic. Initially, 
students wrote on paper about self-attitudes that affect 
interpersonal relationships and would like to change them. 
Such attitudes could consist of prejudice, fear of challenges, 
lack of initiative, lack of commitment to performing tasks, 
sadness, loneliness, fear of rejection, fear of making mistakes, 
dependence on others, and shyness. After that, a volunteer 
started the activity, choosing a gift with virtues previously 
established by the students, which he exchanged for one of the 
attitudes that he disapproves of and was expressed on paper. 
Finally, they expressed their satisfaction with the exchange 
[18,19]. 

 

RESULTS 
 
The results achieved through the questionnaire, carried out in 
the 1st meeting, with the students showed that 53% of them 
had already suffered this type of aggression, and in 62% of the 
cases the duration was only 1 day, 6% lasted 1 month, 25 % 
one year and 7% more than one year (GRAPH 1). In the 
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reported cases, 53% of the victims suffered aggression when 
they were in a group of people. Regarding the type of reaction, 
it was observed that 22% of the attacked did not share this 
aggression with anyone, while 78% communicated, with 56% 
reporting to their parents, 11% to friends, and 28% to another 
person in their relationship (GRAPH 2). Of the total 
respondents, 16% of the victims claimed to have suffered 
physical bullying, 39% verbal, 13% moral or psychological, 
6% written, and 26% material (GRAPH 3). Among the 
students who answered the questionnaire, 50% said they knew 
the term cyberbullying and 32% said they had already suffered 
threats or insults through social networks. When asked about 
their feelings when they saw their neighbor being bullied, 64% 
reported feeling sorry, 33% angry and 3% feel nothing, as they 
have never been through the situation. They also reported that, 
when witnessing such a situation, 32% were not involved, 68% 
defended the victim and no one helped in the aggression. 
Regarding bullying at school, 22% of respondents never 
witnessed any act, 70% have witnessed it, 8% did not know 
how to answer. Respondents reported the presence of 
campaigns, debates, and information on the topic promoted by 
the school, and 73% of students believe that these activities 
help to avoid bullying, 21% believe they do not and 6% did 
not respond. 
 

 
 
Graph 1. Refers to the duration of bullying among students. Data 

were collected from the responses to the NEPSO questionnaire 
applied during the 1st meeting 

 

 
 

Graph 2. Refers to those who reported the bullying episode. Data 
were collected from the responses to the NEPSO questionnaire 

applied during the 1st meeting 
 

The data obtained, from the questionnaire carried out in the 4th 
meeting with students and the pedagogical team, show that 
64% of male students believe that the desire to die and the 
desire not to go to school are the main consequences for 
victims of bullying, while 50% of females indicate the desire 

not to go to school and 45% are afraid (GRAPH 4). When 
asked about the consequences of bullying for the aggressor, it 
was found that in males, 57% pointed to sadness and the desire 
to hurt their colleagues, had a higher proportion; while among 
women, 30% demonstrated that the aggressor felt superior to 
others at school (GRAPH 5). Finally, teachers responded 
unanimously that the most used practices at school to prevent 
these aggressive behaviors are to suspend the aggressors and 
talk to them (GRAPH 6). 
 

 
 

Graph 3. Refers to the type of bullying they suffered. Data 
werecollectedfromthe responses tothe NEPSO 
questionnaireappliedduringthe 1st meeting. 

 

 
 

Graph 4. Refers to the consequences of bullying for the victim, 
being collected from the answers to questionnaire 2 applied 

during the 4th meeting 
 

 
 
Graph 5. Refers to the consequences of bullying for the aggressor, 

being collected from the answers to questionnaire 2 applied 
during the 4th meeting 
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Graph 6. Refers to the practices used to prevent bullying at 
school, being collected from the responses to questionnaire 2 

applied during the 4th meeting 
 

DISCUSSION 
 
The results demonstrated that bullying is prevalent in the 
school environment, as observed in other studies, showing that 
these episodes occur with the same frequency among boys and 
girls, in contradiction with the literature that reports the 
occurrence four times higher in boys [1]. Also, it was found in 
the work that there is emphasis on verbal bullying, as well as 
the literature points out [2]. Furthermore, it was demonstrated 
with the analysis of the data collected that the professors 
interviewed claimed that the main preventive measure for 
recurrence of aggressive behaviors is the conversation with the 
students, attention to the aggressors and, when necessary, firm 
stance, as well as was observed by research [3]. Also, it was 
observed that the main feelings when seeing others suffering 
bullying were pity and anger, as shown in the bibliography 
[20]. It was also analyzed that most of the bullying observers 
helped the victim, which contradicts the literature that 
demonstrates that the observers reacted passively as shown by 
the authors, also fearing suffering the aggression [21,22]. 
Finally, it was found that most of the victims shared the 
aggression with their parents, which was against what was 
expected by the group. From this, it is concluded that bullying 
is present in the lives of the vast majority of children and 
young people, as well as that education professionals and 
students recognize the countless physical, mental and social 
consequences in the lives of the victims. With that, the 
stimulus of empathy and respect was shown to be fundamental 
and effective, aiming to avoid aggressive acts and, with this, to 
improve the quality of life of the child and society [22]. 
 
Also, a study aimed to examine whether concerns about 
bullying mediate the relationship between the school climate 
and the victimization of bullying by students, as well as 
aggressive behavior. The data were from a sample of 301 
students in grades 6 through 8 at two predominantly minority 
schools in a large US metropolitan area. The results of the 
structural equation modeling (SEM) analysis of initialization 
indicate that, for male students, a higher level of perceived 
anti-bullying school climate was negatively associated with 
bullying reporting concerns, while reporting concerns 
subsequently were positively associated with victimization and 
aggressive bullying behavior. For the students, the perceived 
school climate was not associated with concerns about 
reporting bullying, but the latter were also positively 
associated with victimization by bullying and aggressive 

behavior. Therefore, concerns about communication about 
bullying mediated the association between the perceived 
school climate and victimization by bullying, as well as 
aggressive behavior towards male students, but not towards 
women. The findings suggest the importance of strengthening 
the school's anti-bullying climate to help students overcome 
the concerns of bullying reports to achieve effective results. 
The gender difference in the associations between school 
climate and concerns about bullying reports may reflect the 
variation in the types of bullying experienced by male and 
female students, which requires attention to the development 
of anti-bullying strategies that take into account differences in 
gender and address various types of bullying [23]. Besides, 
another study investigated whether bullying among students is 
associated with symptoms of post-traumatic stress disorder 
(PTSD) and whether the associations are comparable to other 
traumatic events leading to PTSD. Data were collected from 
219 German children and adolescents: 150 students from the 
sixth to the tenth year and 69 patients from a PTSD clinic as a 
comparison group. The results showed that 69 (46.0%) 
students in the school sample suffered bullying, 43 (28.7%) 
moderately, and 26 (17.3%) severely. About 50% of the severe 
bullying group reached the critical cutoff point for suspected 
PTSD. Although scores for PTSD symptoms were 
significantly higher in students who were bullied than they 
were not bullied, no significant differences were found 
between patients in the PTSD clinic and students who were 
severely bullied. Therefore, the results suggest that bullying at 
school is highly associated with PTSD symptoms. Thus, 
preventing bullying at school can reduce traumatic 
experiences, and the consequent development of PTSD [24]. 
 
Also, to determine the prevalence of bullying in Brazilian 
schools and to analyze its association with physical activity 
and body image, data from 51,192 students were collected. 
Boys are more intimidated (7.2%) and are also more 
intimidating than girls (p <0.01). Regarding body image, 26% 
of the girls considered themselves thin or very thin (p ⩽ 0.01). 
For boys, we observed associations between the variable of 
being treated well by classmates and race. Bullying was 
associated with the mother's education. The data show the 
need for intersectoral actions based on educational policies and 
practices that can reduce and prevent bullying in schools [25]. 
Finally, a study aimed to examine the relationship between 
being a victim of bullying and depressive symptoms, exploring 
whether the three sources of social support mentioned 
moderated this association and examining gender differences 
in the moderating effects of social support on depressive 
symptoms associated with bullying among Chinese high 
school students.  
 
A total of 1,252 students were selected from three high schools 
in Zhenping County, Henan Province, China. The results 
suggest that victimization by bullying is significantly 
associated with depressive symptoms among high school 
students. In addition, it was found that only school-type social 
support had a moderating effect on depressive symptoms. 
Those who were bullied, but with high levels of school 
support, had lower levels of depressive symptoms than those 
with less school support. However, the moderating effects of 
this support were found only for girls, not for boys. This study 
empirically supports that programs designed to increase social 
support for students of teachers and classmates can help 
protect high school students from depressive symptoms [26]. 
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